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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
The value of our Democracy is measured in terms of
citizenship (7:8).
born with them.

Values can only be learned, no one is

People develop some form of value system

which may be subject to modification through appropriate
techniques, and the survival of values rests on available
opportunity for their fulfillment.

What the individual

believes to be good, to be worth defending with his life, if
necessary, often determines the direction in which this nation
will move.

Justice, respect for law, reverence, majority

rule coupled with protection of minority rights involve
values which can be taught to each generation.

Citizenship

values for boys and girls are essential if we are to protect
and preserve our way of life (12:55).
Citizenship education has long held a high place in the
American public schools.

Many educators such as John Best

of Rutgers (8:67), William Vincent of Columbia (26:364),
and William Cartwright of Duke (22:262), have said that
education for citizenship is the most important phase of
American schools.

Former President Eisenhower has made the

same statement (10:145).

If one would consider the broad

2

scope of citizenship training, the previous statement would
be quite difficult to debate.
During the 1920 1 s and 1930 1 s citizenship training enjoyed
its highest prestige in educational circles; however, after
World War II, and particularly in the post-sputnik era, educators and the public have begun leaning heavily towards academic
matter with emphasis on the skilled technician.

The topic is

not dormant by any means as the vast amount of available
literature would indicate.
I.

THE PROBLEM

Statement ,2!, the problem.

The purpose of this study is

to present information pertinent to education for citizenship
training in the elementary schools.

This paper attempts to

give suggested ideas for the improvement of:

(1) respect for

law, t2) loyalty and patriotism, (3) respect for self and
others, (4) the development of attitudes and values, and
(5) the teacher's general background with regard to citizenship training.
Importance ,2!,

~

study.

Citizenship development has

frequently been stressed as one of the most important aims in
education.

The developmental goals of values, attitudes,

understandings, and behaviors are pertinent in American
democracy.

In spite, however, of this recognition, techniques
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designed to aid in the attainment of these goals have been
few.
Procedure.

The writer used the library survey approach

in which an attempt was made to seek out and portray from
books and periodicals useful suggestions concerning education for citizenship in the elementary school.
Limitations.

In limiting education for citizenship to

the public schools it should be realized that the public
schools are not solely responsible for training our future
citizens.

The family, church, youth organizations and

other activities outside of school have profound influence
on youth also.
II.

DEFINITIONS OF TERMS USED

Education for citizenship.

The process by which youths

acquire or internalize the values, sentiments, and norms of
the society in which they live would be termed as "education
for citizenship."
Public Schools.

Throughout this report the term "public

schools" shall be interpreted as institutions from kindergarten through grade 12 that depend on public tax support
and are open to all students who fulfill the requirements
of the individual district.

4

Laboratory method.

The student participating in a

simulated experience in the classroom under supervision.
Conservative.

The tendency to avoid extremes when

criticizing the school program.
Study action programs.

This is often thought of as

supervised study in the classroom.
Instruction.

The teacher organizes information and

presents it independently from the other subject courses.
~

Playing.

Role playing happens when people simulate

an experience based on some real life situation.

The goal

is growth in character development and insight into human
experiences.

CHAPTER II
REVIEW OF THE LITERATURE
In the literature of citizenship education a large
variety of goals were found.
these goals were given.

However, few methods to attain

No two writers took exactly the

same approach to the problem.

The fact that educating for

citizenship is essential to the public schools, and will
remain so, was the area of general agreement.
THE VALUE OF CITIZENSHIP TRAINING
What is citizenship training and what are its goals?
Patterson (21:100) presented five basic goals of citizenship
training for the public schools.

They are to educate for:

(1) responsible participation in government, (2) economic
effectiveness, (3) democratic intergroup relationships,

(4) responsibility and individualism, and (5) citizens who
realize world responsibilities.

The importance of achieving

these five basic goals is apparent, but how this is to be
accomplished is not so clear.

The criticisms relating to

education for citizenship training are numerous, particularly
on the secondary level.
Some disturbing developments among our population,
according to Diemer, tend to support such critics who say

6

the whole frightening trend of secondary and college curriculums in the past ten years has been to produce not a citizen
but a technician (10:144).

Diemer also states that we are

training specialists, not citizens.

Have you heard, "Russia

has many more scientists than the United States.
wrong with our schools?"

What's

But where does Russia get them?

From the same place they get more soldiers, and by using the
same methods.
citizens?"

Has anyone heard the cry here, "We need more

What profits it a nation to have a million

scientists but only a handful of citizens?
For the first time in our history American soldiers
refused to try to escape from their captors in the Korean
War and some became turncoats (21:102).
every description have increased yearly.

Crimes of almost
Juvenile delin-

quency has become an increasingly difficult problem.

The

population continues to show flagrant lack of respect for
public and private property and other privileges that
citizens of America can enjoy (21:101).
It is the desire to build good citizens through experiences in school.
school program.

The experiences continue throughout the
Jones says:

We believe that education for citizenship is related
to the needs of children and youth from the highest
levels of attitudes and conduct to the lowest levels
(commonly referred to as Juvenile Delinquency). We
realize that delinquency results from multiple factors
in the individual and in the environment and culture of
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which he is a part. The challen.:ge of educating for
citizenship in a democratic state is with all children
and youth, and the greatest challenge is with those young
people who will wield the greatest power over the lives
and spirits of others (19:191).

FORCES INFLUENCING CITIZENSHIP TRAINING
How to improve citizenship value of America's great
population has been approached in several ways.

Sorrell

advocates a need for new instructional methods (23:17).
Still another writer's viewpoint maintains that the schools
need more meaningful role playing activities such as Model
United Nations, mock legislatures and increased student
government activities (5:31).
Crary says: Our classrooms are aggregates of individuals, not working groups who plan together the means
of achieving group purposes, and then work cooperatively
for their attainment. In fact, cooperative working
together on the part of the pupils has usually been
discouraged by every weapon in the teacher's arsenal.
We have given verbal recognition to the fact that we
learn by doing. What kind of citizens, then, are we
educating? Controlling pupils by means of fear or
reprisal in the form of faiture or punishment requiring
them to achieve purposes in which they do not concur,
and which they often understand but dimly, if at all;
frowning upon any form of cooperation with others in
classroom learning activities; certainly this is a
strange education for citizenship in a democratic
society. It is a splendid education for neuroticism
(2:65).
The classroom atmosphere and the attitudes of the
teacher affect whether the climate of the room is to be
conducive to the development of attitudes and values.

The

child must have confidence in his ability to express himself
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and he also needs to feel that his ideas will be given
consideration by the class and teacher.
Hart maintains that no basic change is necessary, only
more recognition of the problem and more meaningful activities.

There is no secret weapon or magic key to citizenship

value training (3:65).

People who resist a crash program

using the laboratory method say that it is not new, having
been first used in 1897 with no astounding success (8:67).
Articles written by administrators' organizations, such
as the National Elementary Principal, tend to be conservative in evaluating the present program (2:202-204).

CHAPrER III
SOME SUGGESTED IDEAS FOR IMPROVING CITIZENSHIP TRAINING
I.

Concepts to be developed in the classroom

Goals for citizenship training in the classroom should
coincide with the broad concept of the teaching process in
relating the special skills that will enable the student to
develop into a conscientious citizen.

One of the signifi-

cant ideas is that teachers should present a clearer understanding of law to students.

Law, its origins, purpose and

importance, should receive a mueh more thorough treatment
in our schools (24:16).

Leach says:

Effective citizenship demands universal respect for
the law. Too often fear of the law is taken as respect
for the law. They are not at all the same thing. Fear
arises out of distrust and ignorance; respect out of
trust and knowledge. In our free society, respect for
the law is really all that gives it power, and a failure
to hold this respect can only lead to the ultimate
failure of our form of govermnent (20:8).
An effective way of presenting concepts pertaining to
understanding of law could be achieved through exploratory
and interpretive contacts with accessible agencies of public
or other general services in the neighborhood.

These

include agencies of govermnent such as the post office,
street or highway departments, policing, water supply and
fire protection (24:17).
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A second idea stated that the schools need more role
playing, study action programs and class discussions that
would include analysis of social problems (2:26).

In light

of this, it would seem desirable to have periodic readings
by teachers and assignments by pupils about founders,
significant events, and contemporary enterprises.

Activi-

ties of this nature could begin with critical and friendly
evaluations of governmental agencies, and other social
mechanisms affecting the local general welfare.

Too many

teachers probably assume that daily contact with the symbols
of nationalism, such as the flag and Pledge of Allegiance,
will result in a deep commitment to the undergirding values
upon which the nation was founded.

Obviously more is needed.

A program geared to the development of loyalty and patriotism
could include these suggestions:
a.

Celebration of significant national holidays and
study of historical reasons for the holidays.

b.

Contact with older citizens of the community;
people who have experienced changes.

c.

Systematic study of our nation's early history.

d.

Systematic study of the geography and culture of
the nation, including ways of living, resources,
climate, national parks, and industries.

e.

Systematic study of the flag and respect due to it
as a national symbol.
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f.

Participation in dramatization of events in our
nation's history and study of famous documents in
American history, such as the Declaration of Independence, the Constitution, the Emancipation Proclamation.

g.

Reading about lives of great Americans; presidents,
legislators, lawyers, businessmen, explorers,
scientists, teachers, ministers, priests, rabbis,
doctors, military leaders, and the like.

h.

Use of documentary films of selected events and
personalities.

i.

Almost daily discussion of current affairs with
frequent "wondering-thinking" writing about ''What
I would do, or try to do, if I were President or
governor or a legislator, and why?" (11:118).

In considering the development of respect for self
and others in citizenship training of the child, the following suggestions may be helpful.
a.

Recognizing differences among children as wholesome
and natural, instead of attempting to force all
youngsters into the same pattern of academic performance.

b.

Accepting all learners emotionally, regardless of
economic status of home, national background, and
racial group.
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c.

Providing many opportunities for children to set
realistic goals, to plan ways of achieving them
and evaluating their performance along the way.

d.

Developing effective and socially approved ways
of releasing tensions involving creative arts and
physical exertion (27:98).

Since the nature of learning is significant in all areas
of learning, it is necessarily applied in development of
attitudes and values.
are.

The child must learn what these values

As the child's contacts widen, so do the sources from

which he learns values:
adults.

his peers, his teachers, and other

The following suggestions would seem to be effective

in projecting attitudes and values.
a.

The climate of the classroom is important.

An

integrative teacher creates a better emotional
climate in the classroom than a dominative one.
As a result, children exhibit more democratically
desirable attitudes.
b.

More opportunities should be given children for
making value judgments and evaluating evidence.
When reading involves the abilities to think
logically, to predict outcomes, and to evaluate
arguments, the end product is influenced by
attitudes.

c.

To develop increased understanding of other races
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and their problems.
d.

It is important that classroom activities not be
limited to efforts to bring about just a better
system of beliefs.

Feelings need to be brought

out, expressed, and discussed (4:92-93).
II.

Teacher improvement for citizenship training

All fields of subject matter, and all teachers, can
potentially serve the ends of good citizenship, as teaching
is considered both the imparting of a content, and sharing
of outlooks and values (20:12).

Gardner, (15:30) states

that there are several suggestions to help teachers improve
themselves toward more effective citizenship training, for
the highly trained instructor is the most effective individual.

Teachers are urged to attend advanced classes and

workshops pertaining to citizenship training techniques.
Teachers should travel more and take a more active part in
local politics.

If possible, the schools are urged to work

out citizenship programs in cooperation with the community.
Patterson (5:415), believes that one of the primary tasks
of education is to find a way to move education from a
relatively inert role in the social order to one of leadership in social change.

He also maintains that the school

boards and administrators must provide the leadership that
makes it possible for teachers to work with freedom and

14
security during these anxious times.
Supporting Patterson in his belief, the A.S.C.D. yearbook states:
a.

In elementary education the school can begin to
make explicit the nature of man's human wants and
needs and how our society, with its unique resources,
has attempted to satisfy these wants.

b.

Schools can reorient their approach to subject
matter so that a clear understanding of man in his
society emerges.

Give the child a chance to specu-

late upon the htnnan meaning of historical events,
and show the significance of man's basic need to
create in order to be himself.
c.

Emphasize the study of goals--personal goals,
conununity goals, the goals of the nation, and
world goals.

With the study of values can also

come a search for means to achieve goals.

A clear

understanding of the purposes of studying an assignment, working on a unit, or taking a course would
help to establish this ends-means relationship

(6:30-31).
The student must know the avenues open to him to
influence opinion, and how to organize his own knowledge and
his own activities so that he can be effective in working
toward his goals.

CHAPTER IV

SUMMARY
The current trend in the thinking of many educators
indicates a feeling that the public schools in the past have
tended too much to place citizenship training education as
subject matter to be taught and have not placed enough
emphasis on the integration of the whole process of citizenship education into the total school and community picture.
Broadly stated, the objectives of educating for citizenship can be summarized as the development of knowledge, skills,
attitudes, values, and behaviors essential for the continuance
and improvement of this nation and for the achievement of a
world in which justice under law prevails everywhere.
As society becomes more complex, it becomes progressively
more necessary for American youth diligently to seek to
understand the principles upon which our country has developed,
and to work for their perpetuation through good citizenship
practices in school, home and community.

To do our part as

educators and to transmit the moral and political heritage
of America to generation after generation will require the
highest skills and insights.
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